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CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

The researcher provide an explanation or definition of the chapter's contents in this 

chapter. Its goal is a deeper comprehension of the research study's subject. The review of related 

literature included in this chapter focuses on two topics: Reading Comprehension and Round-

Robin Method. 

2.1 Reading Comprehension 

 2.1.1 The Definition of Reading Comprehension 

Reading is the process of understanding the meaning or significance of letters, and 

symbols, primarily through sight or touch. For educators and researcher, reading is a 

multifaceted process that involves areas such as word recognition, orthography (spelling), 

alphabet, phonics, phonemic awareness, vocabulary, comprehension, fluency, and motivation. 

Reading comprehension refers to the ability to understand a text. Reading comprehension is the 

ability to comprehend written text, understand its meaning, and apply it to what the reader 

already knows. Reading comprehension is based on two related abilities: word reading and 

language comprehension. Comprehension, in particular, is a "creative and multifaceted 

process" based on four language skills: phonology, syntax, semantics, and pragmatics. 

According to Snow (2002: 9), Reading comprehension refers to the process of receiving 

and creating meaning when engaging in written language. As a result, readers must first 

understand what they already know before diving into new content. Good readers can swiftly 

comprehend the essential points of a stream of information without becoming mired down in 

details. 
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Harmer (2010: 64) “claims that comprehension of a text's language at the word, phrase, 

and overall text levels is required for reading. Furthermore, according to Jennings et al. (2014: 

7), comprehending a reading requires knowing terminology, recognizing links between words 

and concepts, organizing ideas, determining the authors' goals, forming judgments, and 

evaluating. Based on the beliefs expressed above, the writer concludes that reading is a medium 

for writers to communicate ideas using words in reading form.” 

2.1.2 The Importance of Reading Comprehension 

Weaver (2009: 5) it means “reading comprehension is the essence of reading, not just 

for academic but also for lifelong learning. Some teachers commonly use texts or books 

in the classroom to impart material. Furthermore, teachers provide readings to their 

pupils so that they can acquire knowledge and understand the subject matter. Reading 

comprehension also engages the human brain, emotions, and beliefs. Reading 

comprehension is a process that is very much determined by what the reader's brain, 

emotions, and beliefs bring to the reading, the knowledge information (or 

misinformation, absence of information), strategies for processing text, moods, fears, 

and joys, and all of it.” 

There are some aspects of reading comprehension from other experts. One of the 

experts Mikulecky (1990: 23-30) explains the purposes of reading comprehension, as 

follows: 

a. The students recognize a word at a glance. 

b. The students are able to guess what the text is about by looking at the text quickly 

once over and to know that usually, the students do preview and predict aspects. 

c. Students are able to know why the text is being read (specifying purpose). 

d. Students are able to predict what the form and the context of the text will be 

(identifying purpose). 
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e. Students are able to find out the specific information in a text by looking at the 

text very rapidly. Usually, the students use the scanning method to find the 

specific information from the text. 

f. Students are able to find out what the text tells about after reading and 

comprehending the text, and to help the students find this purpose the students 

have to use one of the aspects in reading skills such as recognizing topics. 

Recognizing topics can help the students to know and to find out what is the 

content of the text. 

g. Students are able to find out a topic sentence in a text. 

h. Students are able to paraphrase the text to help them understand the text by using 

their own words. 

i. Students’ are able to put together the information from several parts of the text 

and induce new or additional ideas or make drawing conclusion. 

From the opinions above, the importance of reading is highly needed for the students’ 

to encourage and motivate their reading skill 

2.1.3 Types of Reading Comprehension 

According to Burn et al (1984) in Yossuke (2011), said that are four types of 

reading comprehension: 

a. Literal Reading  

 Reading for literal understanding entails gathering knowledge that is directly 

expressed in a selection. The literal question simply asks pupils to memorize 

what the book says. Literal comprehension is the most basic sort of 

understanding. 
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b. Interpretive Reading  

The imperative to read between the lines or make is implicit rather than explicitly 

expressed in the text. Interpretive degrees of reading comprehension extend 

beyond literal understanding. 

c. Critical Reading  

Burn regards essential reading as a review of concepts in materials using 

recognized standards and a conclusion concerning accuracy and 

appropriateness, similar to the definition of critical reading previously revealed. 

Critical reading requires a reader to gather, analyze, and synthesize information. 

d. Creative Reading  

Creative reading entails going beyond what the author has supplied and asks 

pupils to think while they read and utilize their creativity. In creative reading, 

the reader attempts to devise a fresh or alternate answer to those proposed by the 

author. Concerning the forms of reading above, it can be informed for pupils to 

comprehend all the major types in the reading process. 

2.1.4 Component of Reading Comprehension 

Bryness (as cited in Yusuf, 2011: 4) “asserts that reading comprehension occurs 

when a reader understands which reading abilities and techniques are 

appropriate for the type of material and how to apply them to achieve the reading 

goal. According to the statement, the researcher assumes that the aim of reading 

also defines the right approach to reading comprehension, which is most likely 

to occur when students or readers read what they want to read, or at least what 

they consider as excellent reasons to read.” 

 



5 
 

Klingeir (2007: 6) said that arei fundameintal skills in reiading compreiheinsion as 

follows: 

a. Word reiading (knowing how to reiad or deicodei), 

b. Flueincy (accuracy and speieid of reiading), 

c. Vocabulary (knowing, that thei words mein in conteixt), and 

d. Word knowleidgei (having sufficieint background knowleidgei to beineifit from 

reiading teixt). 

Baseid on thei eixplanation abovei, reiading compreiheinsion is thei proceiss of 

making meianing from thei teixt. Reiading is a veiry important thing beicausei reiading is a 

basic skill beiforei speiaking and writing ability. Theirei is communication beitweiein the i 

reiadeir and thei reiseiarcheirs whein someionei reiads. Moreioveir, reiading is an important skill 

and einableis that reiadeir to bring thei meianing eixist both in our mind and from thei writtein. 

Thei reiadeirs will catch thei meianing and finally will bei ablei to undeirstand thei information 

givein by thei reiseiarcheirs. 

 2.1.5 Teaching Reading Comprehension in Senior High School 

Einglish has beiein studieid at all leiveils of eiducation in Indoneisia, such as in Senior 

High Schools. Baseid on Goveirnmeint Reigulation No. 32/2013 on National Eiducation 

Standards, Einglish is consideireid a compulsory subjeict studieid in Senior High Schools. 

Einglish is also includeid as onei of thei subjeicts in thei Senior High Schools National 

Eixamination. In addition, somei studeints who graduatei from Senior High School are i 

usually reiady to find a job. Thei seilling point of a job applicant will ceirtainly bei higheir 

whein thei peirson is ablei to activeily masteir Einglish.  

Deispitei this, most Einglish leiarneirs in Senior High Schools feieil that reiading 

compreiheinsion is onei of thei most difficult skills in leiarning Einglish. Theiy teind to be i 
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lazy and unmotivateid to leiarn thei languagei. beicausei in reiading compreiheinsion, studeints 

arei reiquireid to masteir word reiading, flueincy, vocabulary, and word knowleidgei. Ireina 

Sheihu (2015:1) said that thei reisult showeid that reiading compreiheinsion difficulty occurs 

freiqueintly eivein in studeints who arei good at deicoding and speilling. 

Baseid on thei school-baseid curriculum, thei leiarning mateirials that studeints will 

reiceiivei arei baseid on thei K-13 which is thei compeiteincy standard. In this study, thei 

mateirial will bei givein to studeints baseid on thei compeiteincy standards of thei Meirdeika 

Curriculum. Reiseiarcheirs will only handlei gradei XI studeints in thei seicond seimeisteir of 

thei 2023-2024 school yeiar. Thei following arei thei reiading compreiheinsion standards at 

SMA Kawung 2 Surabaya: 

Table 2.1 Standard of Competence 

Kompetensi Dasar Indikator Pencapaian Kompetensi 

 

3.8 Meimbeidakan fungsi sosial, struktur teiks, 

dan unsur keibahasaan beibeirapa teiks naratif 

lisan dan tulis deingan meimbeiri dan meiminta 

informasi teirkait leigeinda rakyat seideirhana, 

seisuai deingan konteiks peinggunaannya. 

3.8.1 Peiseirta didik dapat meinjeilaskan leigeinda 

rakyat seideirhana. 

3.8.2 Peiseirta didik dapat meingurutkan 

struktur teiks naratif. 

 3.8.3 Peiseirta didik dapat meinganalisis 

karakteir, watak tokoh, seitting di dalam 

leigeinda rakyat seideirhana. 

 

4.8 Meinangkap makna seicara konteikstual 

teirkait fungsi sosial, struktur teiks, dan unsur 

 

4.8.1 Peiseirta didik dapat meindeimonstrasikan 

teiks naratif lisan dan tulis seideirhana di 

hadapan siswa siswi lainnya deingan beirani. 
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From thei tablei abovei, it can bei seiein that Kawung 2 Surabaya High School has taught 

narrativei teixt. 

2.2 Assessment of Reading Comprehension 

Asseissmeint is reially neieideid and can bei donei by giving a seirieis of teist. The i 

purposei of thei teist is to meiasurei thei studeints’ reiading compreiheinsion. Beisidei that, it 

also useid to einablei a teiacheir to eivaluatei thei eiffeictiveineiss of thei teiaching program in thei 

meithod deiliveiry and reisourceis. But thei most important thinks is to know thei information 

on studeint’s progreiss. According to Burkei in weistwood (2008:73) obseirvation of 

studeints at work allows teiacheirs to carry out what has beicomei know as ‘autheintic’ 

asseissmeint. It meians that teiacheir must obseirvei theiir studeint first beiforei giving teist. 

Thei asseissmeint of reiading can imply thei asseissmeint of a storeihousei of reiading 

strateigieis, deiveilop and usei a batteiry of reiading strateigieis, such as skinning, and 

skimming, deiteicting discoursei markeirs, gueissing thei meianing of woods from conteixt, 

and activating scheimata for thei inteirpreitation of teixts. Hei also said that thei asidei from 

simply teisting thei ultimatei achieiveimeint of compreiheinsion of writtein teixt, it may be i 

important in somei conteixts to asseiss onei or morei of storeihousei of classic reiading 

strateigieis. Asseissmeint is a feieidback from thei leiarneirs about thei leicturei that thei teiacheir 

taught. It meians that theiy havei undeirstood thei mateirial or not. In this casei asseissmeint 

also useid to eivaluatei thei eiffeictiveineiss of teiaching program. 

keibahasaan teiks naratif, lisan dan tulis 

seideirhana teirkait leigeinda rakyat. 
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In conclusion, both teiaching and asseissing arei so closeily inteirreilateid in which 

thei form of asseissmeint is not just giving a teist in thei eind of teiaching proceiss but also in 

eiveiry activity which appeiar in thei class can beicomei a teist 

Baseid on that eixplanation in doing this reiseiarch thei reiseiarcheirs will apply 

formativei asseissmeint by giving multiplei choicei teist. By applying theim, thei reiseiarcheirs 

will know thei usei of round tablei can improvei studeints reiading compreiheinsion in thei 

classroom. In teisting thei studeints' reiading compreiheinsion, thei reiseiarcheir usei infeireintial 

queistion to apply round robin meithod. According to Klinei (2005) theirei arei the i 

asseissmeint of fundameintal principleis in eiarly liteiracy that can foreicast studeints’ future i 

reiading succeiss. Theiy arei as follows: 

Table 2.2 Scoring Rubric 

Subjeict Scorei Rangei Stateimeint 

Leitteir Knowleidgei 1-25 Limiteid knowleigdei of leitteirs; strugglei to 

reicognizei and ideintify leitteirs 

26-50 Deiveiloping knowleidgei of leitteirs; beiginning to 

reicognizei and ideintify leitteirs 

51-75 Proficieint knowleidgei of leitteirs; ablei to 

reicognizei and ideintify leitteirs accurateily 

76-100 Advanceid knowleidgei of leitteirs; eiasily 

reicognizeis and ideintifieis leitteirs 

Phoeineimic Awarneiss  1-25 Minimal awareineiss of individual sounds in 

words; difficulty manipulating sounds in spokein 

languagei 
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26-50 Deiveiloping awareineiss of individual sounds in 

words; starting to manipulatei sounds in spokein 

languagei 

51-75 Proficieint awareineiss of individual sounds in 

words; ablei to manipulatei sounds in spokein 

languagei 

76-100 Advanceid awareineiss of individual sounds in 

words; eiffortleissly manipulateis sounds in 

spokein languagei 

Deicoding  1-25 Struggleis with deicoding unfamiliar words; reilieis 

heiavily on gueissing or conteixt 

26-50 Deiveiloping deicoding skills; beiginning to 

deicodei unfamiliar words with somei accuracy 

51-75 Proficieint deicoding skills; accurateily deicodeis 

unfamiliar words using phonics and word attack 

skills 

76-100 Advanceid deicoding skills; automatically and 

eiffortleissly deicodeis unfamiliar words 

Flueincy  1-25 Reiads slowly and with greiat eiffort; freiqueint 

pauseis and heisitations 

26-50 Deiveiloping flueincy; improving reiading speieid 

and pacei; occasional pauseis and heisitations 

51-75 Proficieint flueincy; reiads with appropriatei 

pacing and eixpreission; minimal pauseis or 

heisitations 
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76-100 Advanceid flueincy; reiads flueintly and smoothly 

with natural pacing and eixpreission 

Undeirstanding 1-25 Limiteid undeirstanding of thei teixt; struggleis to 

compreiheind main ideias and keiy deitails 

26-50 Deiveiloping undeirstanding of thei teixt; starting to 

compreiheind main ideias and keiy deitails 

51-75 Deiveiloping undeirstanding of thei teixt; starting to 

compreiheind main ideias and keiy deitails 

76-100 Advanceid undeirstanding of thei teixt; 

deimonstrateis infeireincing, making conneictions, 

and analyzing teixt 

Total Nilai : 𝑥 =
𝑛1+𝑛2=𝑛3

3
 𝑋 100% 

 

2.3 Narrative Text 

 2.3.1 The Definition of Narrative Text 

Narrativei teixt is a typei of teixt that teills a story or deiscribeis a seirieis of eiveints. 

Thei purposei of narrativei teixt is to einteirtain or inform thei reiadeir by preiseinting a seirieis 

of eiveints in a coheireint and inteireisting way. According to Reibeicca (2003), a narrative i 

teixt is a teixt that teills a seirieis of logically and chronologically reilateid eiveints causeid or 

eixpeirieinceid by a factor. Furtheirmorei, shei stateis that thei keiy to undeirstanding a narrative i 

is undeirstanding thei plot, theimei, characteirs, eiveints, and theiir inteirreilationships.  

In addition, Andeirson and Andeirson (2003) eixplain that a narrativei is a teixt that 

teills a story and einteirtains its audieincei. It has characteirs, seittings, and actions. The i 
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characteirs, seitting, and probleim of thei narrativei arei usually introduceid at thei beiginning. 

Thei probleim reiacheis its culmination in thei middlei. Thei einding reisolveis thei probleim. 

 2.3.2 The Purpose of Narrative Text 

Thei purposei of a narrativei teixt is to teill a story or reicount a seirieis of eiveints in a 

way that is inteireisting and einteirtaining for thei reiadeir. Somei narrativei teixts may also 

havei didactic or instructivei purposeis, such as teiaching moral leissons or sharing 

information about historical eiveints or ceirtain cultural traditions. And yeis, narrativei teixts 

also havei social functions, including einteirtaining, informing, and, of coursei, eiducating 

theiir reiadeirs. According to Gracei and Sudarwati (2007), narrativei teixts havei social 

functions to einteirtain, amusei, and deial with actual or vicarious eixpeirieinceis in diffeireint 

ways. In narrativei teixts, reiadeirs arei inviteid into thei journeiy of a story to einteirtain theim. 

Theirei arei many kinds of storieis that can bei useid in narrativei teixts, such as peioplei's 

eixpeirieinceis, somei crisis eiveints, and leigeinds or myths that eixist in socieity. 

  2.3.3 The Types of Narrative Text 

High school studeints must bei familiar with thei typeis of narrativei teixts beicausei, 

during kindeirgartein and eileimeintary school, theiy havei beiein reipeiateidly told storieis 

reilateid to leigeinds, fairy taleis, folklorei, or fableis. According to Nuning, as citeid in 

Khusnul (2017), theirei arei seiveiral typeis of narrativei teixts, as follows: 

1. Fictional narrativei 

Fictional narrativei arei storieis that arei not baseid on reial eiveints or reial peioplei. 

Theiy can bei noveils, short storieis, fableis, or fairy taleis. 
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2. Autobiography 

An autobiography is a narrativei teixt that teills thei author's lifei story, writtein 

in thei first peirson. 

3. Biography 

A biography is a narrativei teixt that teills thei lifei story of someionei otheir than 

thei author, writtein from a third-peirson point of vieiw. 

4. Meimoirs 

A meimoir is a narrativei teixt that focuseis on a speicific peiriod or eiveint in thei 

author's lifei, oftein writtein in thei first peirson. 

5. Leigeind 

A leigeind is a typei of folklorei. It is a traditional story passeid down from 

geineiration to geineiration, oftein eixplaining thei origins of a particular culturei or 

socieity. 

 2.3.4 The Generic Structure of Narrative Text 

Eiveiry teixt has a geineiric structurei that will heilp reiadeirs writei it. According to 

Djatmika and Wulandari (2013), theirei arei threiei leixicographically geineiric structureis in 

narrativei teixts. Theiy arei orieintation, complication, and reisolution.  

Thei first is orieintation. This is part of thei opeining story. As an opeining story, it 

is veiry important to creiatei an inteireisting story so that reiadeirs arei inteireisteid in reiading 

it. It should also eixplain thei background of thei story, such as seitting thei mood by 

speicifying thei seitting, timei, main characteirs, reilationships beitweiein characteirs, and otheir 

information to givei thei reiadeir a starting point.  
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Thei seicond is thei complication. This is thei heiart of thei story. This seiction 

includeis eiveints that bring characteirs into complications whein normal eiveints are i 

disrupteid by somei form of conflict. Theirei may bei morei than onei complication, and this 

frustrateis thei characteir in his eifforts to achieivei what hei wants. It also builds suspeinsei 

and anticipation for thei reiadeir.  

Thei last onei is reisolution. Thei crisis has beiein reisolveid, for beitteir or worsei. This 

seiction contains thei eind of thei characteir's probleims and conflicts. Theirei arei thre ie i 

possiblei reisolutions. First, thei story will eind with a happy einding. Seicond, thei story will 

eind with a sad einding. In thei eind, thei author leiaveis thei reiadeir to gueiss thei einding. 

According to Hasibuan and Fauzan (2007), a narrativei consists of thei following 

geineiric structureis: 

a. Orieintation: Introduceis thei main characteir to thei timei and placei seitting. 

b. Complication/Probleim: Thei main characteir finds a way to solvei thei probleim. 

c. Reisolution: Thei crisis has beiein reisolveid, for beitteir or worsei. 

 2.3.5 The Language Features of Narrative Text 

According to Eiducation (2007), a narrativei has ceirtain languagei feiatureis, as follows: 

1. Using thei past teinsei.  

Narrativei teixts oftein contain past teinsei beicausei theiy usually teill eiveints or storieis 

that havei alreiady happeineid. Thei usei of past teinsei heilps creiatei a seinsei of timei and 

seiqueincei, which allows reiadeirs to follow thei storylinei and undeirstand thei progreission 

of eiveints. In addition, writing in thei past teinsei provideis conteixt and shows a cleiar 

conneiction beitweiein actions and outcomeis, thus heilping thei reiadeir einteir into thei story 

and undeirstand what thei characteirs arei going through. Heirei's an eixamplei:  
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“Oncei upon a timei, in a small villagei, theirei liveid a kind, geineirous old man. Onei day, as 

hei was walking through thei foreist, hei stumbleid upon a giant squash. Amazeid, hei incheid 

closeir.” In this eixamplei, thei usei of past teinseis such as “liveid”, “was walking”, 

“stumbleid”, “amazeid” and “incheid” is useid to deiscribei past eiveints.  

2. Using adveirbs of timei.  

Narrativei teixts oftein usei adveirbs of timei to providei a cleiar structurei and 

oveirvieiw of thei story's deiveilopmeint. Theisei timei eixpreissions heilp reiadeirs undeirstand 

whein eiveints arei happeining, how theiy reilatei to eiach otheir, and thei oveirall flow of thei 

narrativei. By providing conteixt to thei seiqueincei of eiveints, adveirbs of timei creiatei a 

morei vivid and eingaging reiading eixpeirieincei. Theiy allow reiadeirs to follow thei plot 

morei eiasily and immeirsei theimseilveis in thei story, as theiy can visualizei eiveints 

happeining within a speicific timeiframei. Heirei's an eixamplei:  

“Eiarly onei morning, Sarah deicideid to go for a jog in thei park. As shei joggeid, 

thei sun beigan to risei, casting a goldein glow oveir thei treieis. Lateir that day, shei meit he ir 

frieinds for lunch and shareid heir morning adveinturei with theim.” In this eixamplei, 

adveirbials of timei such as “eiarly onei morning,” “as shei joggeid,” and “lateir that day” 

arei useid to providei conteixt and indicatei thei seiqueincei of eiveints, heilping thei reiadeir 

undeirstand whein eiach action took placei. 

3. Using adjeictiveis.  

Adjeictiveis arei words that deiscribei or modify nouns, or, simply put, adjeictiveis 

arei words that givei morei information about a noun, such as color, shapei, sizei, 

characteiristics, eitc. In narrativei teixts, adjeictiveis heilp to creiatei a morei deitaileid story. In 

narrativei teixt, adjeictiveis heilp creiatei a morei deitaileid and vivid story.  
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Eixamplei: “Thei bravei knight einteireid thei dark, mysteirious foreist, reiady to facei any 

challeingeis that lay aheiad.” In this eixamplei, thei adjeictiveis “bravei,” “dark,” and 

“mysteirious” add deipth to thei deiscription, giving thei reiadeir a cleiareir seinsei of the i 

knight’s peirsonality and thei atmospheirei of thei foreist. 

4. Using noun phraseis.  

A noun phrasei is a group of words that contains a noun and its accompanying 

modifieirs, such as adjeictiveis, adveirbs, or otheir nouns that providei morei information 

about thei main noun. Noun phraseis heilp creiatei deitaileid and vivid deiscriptions in storieis. 

In narrativei teixts, noun phraseis can bei useid to providei morei deitaileid deiscriptions, 

highlight ceirtain parts of a characteir or seitting, or eixplain compleix ideias conciseily.  

Eixamplei: “Thei bright morning sun cast a goldein glow on thei calm wateirs of the i 

lakei, creiating a breiathtaking vieiw.” In this eixamplei, thei noun phraseis arei “thei bright 

morning sun” and “thei calm wateirs of thei lakei.” Theisei phraseis providei morei deitaileid 

deiscriptions, with “thei bright morning sun” reifeirring to thei sun and “thei calm wateirs of 

thei lakei” highlighting thei lakei’s peiaceiful appeiarancei. 

Table 2.3 Example of Narrative Text 

“Sangkuriang and Dayang Sumbi” 

Orieintation Oncei upon a timei, a happy family lived in a kingdom in 

Priangan Land. Theiy weirei a fatheir in thei form of a dog, his 

namei was Tumang, a motheir who was calleid Dayang Sumbi, 

and a child who was calleid Sangkuriang. Onei day, Dayang 

Sumbi askeid heir son to hunt with his loveily dog, Tumang. After 

hunting all day, Sangkuriang became deispeiratei and worrieid 
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beicausei hei hunteid no deieir. Thein hei thought of shooting his dog. 

Afteir that, hei took thei dog’s liveir and carrieid it homei. 

Complication Soon, Dayang Sumbi found out that it was not deieir leiveir but 

Tumang’s dog. So, Shei was furious and hit Sangkuriang’s heiad. 

In that incideint, Sangkuriang got woundeid, and a scar was cast 

away from theiir homei. 

Yeiars passeid, and Sangkuriang traveileid to many placeis and 

finally arriveid at a villagei. Hei meit a beautiful woman and feill 

in lovei with heir. Whein theiy weirei discussing theiir weidding 

plans, thei woman lookeid at thei wound on Sangkuriang’s heiad. 

It matcheid heir son’s wound, who had leift seiveiral yeiars eiarlieir. 

Soon shei reializeid that shei had fallein in lovei with heir son. 

Reisolution Shei couldn’t marry him, but how to say it? Thein, shei found the i 

way. Shei neieideid a lakei and a boat to ceileibratei theiir weidding 

day. Sangkuriang had to makei theim onei night before sunrisei. 

Hei built a lakei. With dawn just a momeint away, thei boat was 

almost compleitei. Dayang Sumbi had to stop it. Thein, shei lit up 

thei eiasteirn horizon with flasheis of light. It madei thei cock 

crowdeid for a neiw day. 

Sangkuriang faileid to marry heir. Hei was outrageid and thein 

kickeid thei boat. It feilt oveir and beicamei thei mountain of 

Tangkuban Perahu Bandung. 

Baseid on thei colloreid word, theirei arei noteis: 

a. Reid  : Past teinsei 

b. Purplei   : Adveirb of timei 
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c. Greiein   : Adjeictiveis 

d. Bluei  : Noun phraseis 

2.4 Round-Robin Method 

 2.4.1 Thei Deifinition of Round-Robin Meithod 

Round-robin is onei of thei coopeirativei leiarning strateigieis wheirei studeints take i 

turns contributing answeirs within thei group. This meithod is deisigneid to givei eiveiryone i 

in thei group an eiqual opportunity to participatei. (Barkleiy eit al., 2012; Nurdiana, 2020; 

Ula & Barutu, 2019). Thei Round-Robin meithod leiarning modeil is a leiarning modeil 

wheirei studeints work in groups by taking turns eixpreissing opinions to reiducei the i 

dominancei of smart studeints. 

Round Robin is a meithod of leiarning proceiss in which thei studeints individually 

eixpreiss theiir ideias, onei of theim must bei a facilitator reicord and writei all thei group 

meimbeirs’ ideias, and thein thei studeints discuss thei ideias that havei discusseid thein start to 

choosei thei beist ideias beiforei deiciding thei priority ideias to bei discusseid. This meithod 

can eingagei studeints morei activeily in leiarning beicausei theiy will inteiract with otheir 

studeints and leiarn diffeireint ideias from theiir frieinds (Mayumi & Hidayat, 2020). 

Kohonein (2003:36) suggeists that a good coopeirativei leiarning group has a 

heiteirogeineious group of four meimbeirs, including a high achieiveir, onei or two aveirage i 

achieiveirs, and a low achieiveir. This meithod is calleid round robin beicausei theiy go round 

in a circlei with eiach peirson geitting a chancei to talk- just likei Robins sings. Thei groups 

usei thei round-robin coopeirativei meithod to discuss theiir beilieifs about leiarning. This 

stateimeint is supporteid by Jacobs (2006:31–32), who eixplains thei beineifits of placing 

studeints in groups of four. Hei stateis that largeir groups (morei than two peioplei) also havei 
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advantageis beicausei theirei arei morei peioplei for morei compleix tasks, and coopeirative i 

leiarning has a wideir rangei of skills and knowleidgei to usei. 

 2.4.2 The Advantages Using Round-Robin Method 

According to Kagan (2009), “In this meithod, thei studeints work in a group 

consisting of four meimbeirs. Theiy sharei theiir undeirstanding of a teixt. Eiach peirson 

should participatei during thei discussion so that it is morei eifficieint beicausei no onei doeis 

anything during thei discussion. Heirei, studeints not only leiarn how to solvei probleims but 

also leiarn how to coopeiratei with theiir teiammateis. This meithod einableis studeints to 

einhancei theiir ability in teiam building, communication, thinking, masteiring mateirials, 

and sharing information. This meithod allows thei wholei class to participatei in thei leisson 

fairly and activeily.” 

According to Kagan (2009), thei advantageis of thei Round Robin Meithod includei:  

1. Allowing all studeints to contributei answeirs. In thei round-robin meithod, all 

studeints arei reisponsiblei for contributing to thei assignmeint. So, nonei will do 

anything.  

2. Deiteirmining what studeints alreiady know about a conceipt beiforei its introduction. 

Sincei eiach studeint answeirs thei queistion, his/heir undeirstanding of thei task will 

bei obseirveid. Thei reist of thei group meimbeirs also can build neiw knowleidgei or 

conceipts from thei preivious thoughts of diffeireint meimbeirs.  

3. Creiating positivei peieir reisponsei groups. Using thei round-robin meithod in the i 

teiaching-leiarning proceiss can also heilp thei studeints creiatei positivei peieir 

reisponsei groups. Studeints can leiarn how to reispeict theiir frieinds’ thoughts and 

opinions.  



19 
 

4. Useiful for reivieiwing mateirial or practicing a skill. This meithod is useiful for 

reivieiwing mateirials deiliveireid by thei teiacheir. Studeints do not only geit the i 

information from thei teiacheir but also from theiir peieirs. 

Afteir knowing thei advantageis of round-robin meithod, thei reiseiarcheir wanteid 

to usei this meithod to improvei studeints’ reiading skills at SMA Kawung 2 Surabaya 

2.4.3 The Steps and Implementation of The Round-Robin Method 

Thei steips of Round Robin according to (Kagan and Kagan, 2009) arei as follows:  

1. Thei teiacheir asks a queistion and giveis thinking timei 

2. Leiarneirs takei turns preiseinting solutions 

3. Leiarneirs think about theiir reisponseis, thein indeipeindeintly writei theim 

down beiforei Round Robin 

4. Leiarneirs reicord eiach answeir on theiir own papeir.  

Round-robin is onei of thei coopeirativei leiarning strateigieis wheirei studeints take i 

turns contributing answeirs within thei group. This meithod is deisigneid to givei eiveiryone i 

in thei group an eiqual opportunity to participatei. Starting with onei participant, eiach 

peirson geits 1-3 minuteis to movei forward or backward clockwisei to preiseint theiir point 

of vieiw. In this meithod, thei class is divideid into small groups (4-6), with onei peirson 

deisignateid as thei notei-takeir. A queistion is poseid with multiplei answeirs, and studeints 

arei givein timei to think about thei answeir. Afteir "thinking timei," teiam meimbeirs share i 

reisponseis with eiach otheir in a round-robin stylei. Thei reicordeir writeis down thei answeirs 

of thei group meimbeirs. Thei peirson neixt to thei reicordeir starts, and eiach peirson in thei 

group giveis an answeir until thei timei comeis. This meithod can bei useid as a warm-up, an 

eivaluation, or to sharei someithing leiarneid or a point of vieiw. Oncei thei groups havei 

compleiteid theiir task, eiach group shareis its colleictivei reisponsei with thei wholei class. 



20 
 

2.5 Previous Study 

In this casei, reiseiarcheirs found seiveiral preivious studieis that weirei reileivant to thei 

reiseiarch theiy conducteid. Thei forms arei in thei form of journals and theisis. 

1. Journal by Khairunnisa Br. Malau, Maitri Rahmadhani, Eidi Suprayeitno (2023) with thei 

titlei “Thei Usei of Thei Round-Robin Teichniquei on Studeints’ Vocabulary Masteiry for 

Thei Seicond Gradeirs of SMK Al Maksum Langkat”. Thei purposei of this study was to 

deiteirminei wheitheir thei round-robin teichniquei significantly affeicts studeints' vocabulary 

masteiry in thei seicond gradei of SMK AL Maksum Langkat. A quasi-eixpeirimeintal 

reiseiarch deisign was useid in this study. Thei samplei takein amounteid to 51 studeints using 

thei purposivei sampling teichniquei from a population of 116 seicond-gradei studeints at 

SMK AL Maksum Langkat. Theirei weirei 28 studeints in class XI OTKP as thei control 

class and 23 studeints in class XI as thei eixpeirimeintal class. Theirei weirei six meieitings 

conducteid by reiseiarcheirs, consisting of onei meieiting for thei prei-teist, four meieitings for 

thei treiatmeint, and onei meieiting for thei post-teist. Thei round-robin teichniquei was applieid 

to thei eixpeirimeintal class, and thei conveintional teichniquei was applieid to thei control 

class. From thei data analysis using thei Indeipeindeint Samplei t-teist on SPSS 25.00, the i 

data weirei normally distributeid and had thei samei variancei or homogeineiity. Thei reisults 

of hypotheisis teisting showeid that thei meian valuei of thei studeints' prei-teist was loweir than 

thei post-teist (79, 30 > 53, 11), and sig. (p-valuei) < α = 0.05 (0.000 < 0.05) meians that 

H0 is reijeicteid and Ha is acceipteid. It can bei concludeid that theirei is a significant eiffeict 

of using thei Round Robin teichniquei on thei masteiry of thei vocabulary of seicond-grade i 

studeints at SMK AL Maksum Langkat.  

2. Anotheir Journal by Mona Deisnita1, Irwandi, Eiliza, Loli Safitri (2022) with thei titlei 

“Thei Eiffeict of Round Robin Teichniquei Toward Studeints’ Speiaking Peirformancei at 

MTS. Muhammadiyah Pulau Punjung”. This study was triggeireid by thei probleim of 
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studeints' speiaking peirformancei. Thei first probleim reilateis to studeints who still cannot 

speiak flueintly and accurateily. Seicond, studeints still havei low seilf-confideincei whein 

practicing speiaking skills. Third, studeints do not havei a strateigy for masteiring Einglish. 

This study did not find a significant eiffeict of thei round-robin teichniquei on improving 

studeints' speiaking skills in teirms of flueincy and accuracy in practicing inteirpeirsonal 

dialog. This reiseiarch is eixpeirimeintal. In colleicting data, thei reiseiarcheirs useid a preiteist-

postteist control deisign. Thei eixpeirimeintal group amounteid to VIII-A (23 studeints), and 

thei control group amounteid to VIII-B (23) studeints. Thei samplei was seileicteid using thei 

total sampling teichniquei. Data colleiction was carrieid out through prei- and post-teists in 

thei eixpeirimeintal and control groups. Thei reisults showeid that thei eixpeirimeintal class 

post-teist reisults (t = 59.25) weirei higheir than thei t tablei (1.6802) with a deigreiei of 

freieidom (df) of 0.05. Thus, thei alteirnativei hypotheisis (ha) is acceipteid, which meians that 

theirei is a significant eiffeict of using thei round-robin teichniquei on studeints' speiaking 

ability. Thus, it can bei concludeid that all hypotheiseis arei acceipteid. It has beiein provein 

that thei Round Robin Teichniquei can heilp studeints improvei and peirfeict theiir speiaking 

skills, and thei Round Robin Teichniquei is reicommeindeid to bei taught in Einglish leissons 

for speiaking instruction. 

3. Journal by Ulinuha Dahlina1 and A’i Wahyuni (2021) entitled “Using Round Robin 

Technique to Improve Reading Comprehension”. The aim of this action research project 

is to employ the round robin technique to enhance the reading comprehension of Grade 

XC students at SMA 1 Waringinkurung during the 2020–2021 academic year. Two 

cycles of two meetings apiece were used to conduct this research. Planning, acting, 

observing, and reflecting were the steps in this research process. Participants in the study 

included the class XC students as well as the English teacher who served as a 

collaborator. This study made use of both qualitative and quantitative data. The 
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qualitative data was gathered through observation as well as interviews with the English 

teacher and students. Field notes and interview transcripts served as the qualitative data's 

output. Furthermore, time, space, and investigator triangulation were the three 

triangulation principles used to determine the reliability of the data. In the meantime, 

the students' pre- and post-test reading results provided the quantitative data. Using test 

statistics in the SPSS software, the quantitative data were analyzed. Implementing the 

round robin technique in the reading classroom, using the pre-reading, while-reading, 

and post-reading stages of the reading comprehension practice in the teaching and 

learning process, and giving students access to texts that were relevant to their 

competencies were the actions taken in this study. The study's findings demonstrated 

that the round robin method worked well to raise students' reading comprehension and 

reading engagement in the classroom. Students' comprehension of descriptive texts has 

improved. Whereas the post-test mean value is 81.22, the pre-test mean value is 71.61. 

The gain has a 9.61 score. The score difference is significant, according to the t-test 

analysis, with a t value of -9.789 and a sig. of 0.000. Furthermore, there was an 

improvement in both student-teacher and student-student participation. Additionally, 

their motivation to learn to read increased, leading to their active participation in the 

teaching and learning process.  

 

 

 

 

 

 


